
INTO THE SETTING SUNThe Rise and Fall of the British Empire

Professor	  Eric	  G.E.	  Zuelow
Email:	  ezuelow@une.edu

Phone:	  (207)	  602-‐2310

Office	  Hours:	  Thurs.	  11-‐12,	  2-‐3	  

	  	  	  	  	  (or	  by	  appt.)

Spring	  2013	  (3	  Cr.)

Place:	  Marcil	  Hall	  202

Time:	  Thurs.	  6-‐8:50	  pm

It	  is	  often	  correctly	  noted	  that	  the	  “sun	  never	  set	  on	  the	  British	  Empire.”	  	  It	  was	  huge,	  
including	  extensive	  geographic	  space	  as	  well	  as	  diverse	  cultural	  groups.	  	  On	  one	  hand,	  
the	  British	  had	  to	  be	  flexible,	  developing	  regionally	  distinctive	  forms	  of	  rule	  that	  fit	  
specific	  contexts.	  	  On	  the	  other	  hand,	  colonial	  subjects	  faced	  all	  of	  the	  implications	  of	  
being	  governed	  by	  outsiders,	  whether	  for	  good	  (as	  a	  tiny	  handful	  of	  scholars	  claim)	  or	  ill.	  	  
This	  is	  a	  class	  about	  those	  interactions.	  	  Using	  a	  mixture	  of	  readings,	  films,	  and	  class	  
discussions,	  it	  traces	  the	  history	  of	  the	  Empire,	  examines	  how	  the	  British	  people/
government	  went	  about	  imagining	  and	  ruling	  their	  subjects,	  looks	  at	  the	  response	  to	  
foreign	  rule	  among	  colonized	  peoples,	  and	  explores	  some	  of	  the	  ways	  that	  the	  imperial	  
experience	  impacted	  our	  world.



 2 

REQUIRED TEXT 
 

Piers Brendon, The Decline and Fall of the British Empire, 1781-1997 (New York: 
Vintage, 2010).  ISBN: 978-0-307-38841-4 

 
RECOMMENDED TEXT 

 
The following text offers extensive advice about how to succeed in history courses—including 

information about how to write papers, how to take notes, how best to study, and how to 
properly cite sources.  Although there will be no formal reading assignments drawn from this 
book, I will likely refer to it from time to time.  I strongly advise you to purchase a copy and 
to keep it on hand throughout your tenure in history courses here at UNE.  All history 
students should definitely own it: 

 
Mary Lynn Rampolla, A Pocket Guide to Writing in History, Sixth Edition (New York 

and London: Bedford/St. Martin's, 2012) 
 

COURSE GOALS 
 

This course satisfies the Advanced Studies component of the UNE Core Curriculum. As an 
upper level humanities course this class builds on the skills and knowledge gained in your 
explorations and human traditions courses. Advanced Studies courses offer you an opportunity 
to explore a topic in depth at an advanced level, further developing your skills in critical 
thinking, effective oral and written communication, and problem solving. 

 
This course has four primary goals.  Over the course of the semester, you will: 

 
1. Develop an understanding of the rise and fall of the British Empire; 

 
2. Learn to embrace the many shades of grey that exist in historical scholarship while also 

developing the ability to read and understand challenging scholarly arguments; 
 
3. Improve critical thinking skills (including the ability to “think historically”); 
 
4. Improve writing skills. 

 
Ultimately, this is a class about both the rise and fall of the British Empire and about how 
historians, filmmakers, and others remember that narrative.  In pursuit of an understanding of 
these twin subjects, we will watch films, read one of the best surveys covering the story of 
Britain’s global domination, and carefully examine a number of scholarly articles that 
address various specific aspects of the imperial narrative.  Many of the questions that we ask 
will not have easy answers and you should not expect us to arrive at any.  Instead, you must 
embrace the debate.  
 
With these goals in mind, you will be asked to complete significant reading assignments, 
present two short oral summaries of the assigned readings, complete two take-home 



 3 

examinations, and author an 8-10 page research paper about some aspect of British imperial 
history.  This class is fundamentally about reading and discussing scholarly work.  As such, 
you will be expected to actively take part in discussions. [Please notice the brief explanation 
of what each assignment outlined in this syllabus is designed to accomplish relative to the 
above goals.] 
 
BRIEF NOTE ON WORKLOAD: This class will involve more reading than many of you 
are used to.  The reason is not far to see: historians read, they listen, and they write.  As a 
general rule, you should expect (on average) to do 2-3 hours of work outside of class for 
every hour that you spend in class.  (This rule applies to all college courses, not just this 
one—and it is not my rule.  You will find it widely repeated.)  Schedule your time 
accordingly. 
 
On this same note, while a recent study of higher education arrived at the disturbing finding 
that most undergraduates in the United States make few intellectual or other gains during 
their four years of college, students in writing/reading intensive programs (history, English, 
political science, philosophy, etc.) showed quite the opposite.  They learned vital skills, 
thought more deeply, and showed improvement in both written and oral communication.  
The study proved that the more reading and writing students do, the more they will improve 
during their college years.  This class certainly embodies the format proven by this study to 
generate the most positive learning outcomes possible.  If you engage the material, you can 
expect to learn a tremendous amount! 
 

 
ORAL PRESENTATIONS 

 
This course is modeled on grad seminars at a top-tier graduate institution (albeit with a 
significantly reduced work load).  As such, you will be expected to play an active role in 
raising some of the questions/issues that we discuss.  This task will involve presenting two 
short oral presentations that both briefly summarize our reading while also raising important 
questions that we should engage during our discussion.   
 
The primary task of your oral presentation (which should be roughly 5-minutes in length) is 
to refresh everybody’s memory about the day’s reading while at the same time raising a few 
significant questions that we should consider during our discussion.  You will begin with a 
brief summary of the reading, focusing especially on major arguments or ideas.  Just what 
exactly is the author telling us?  From there, you will provide a short explanation of the 
strengths and weaknesses of his/her approach.  Why are these strengths or weaknesses?  
Finally, you should begin to navigate us in the direction of a substantive discussion of the 
work under consideration 
 

Each oral presentation is worth 10% of your overall grade. 
 

ULTIMATE GOAL: As a result of this assignment, you will improve your reading skills, 
critical thinking abilities, oral and written communications proficiency, understanding of 
historiography, and your ability to think historically.   
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TAKE-HOME EXAMS 
 

You will complete two take-home exams: a mid-term and a final.  Your task in both cases 
will be to develop a well-reasoned and carefully defended answer to the question that you are 
faced with.  Use plenty of evidence to support your points, carefully cite your sources, and be 
sure to utilize the usual format associated with scholarly writing.  In other words, be sure that 
your paper has a strong introduction that contains a clear thesis, a body that utilizes specific 
factual information to support each point, and a conclusion that reiterates why your position 
on the question at hand is the right one.   
 
The two questions that I will ask you will not be a secret.  Indeed, here they are: 
 

MID-TERM: Thinking carefully about Victorian thought processes, justifications, and 
actions, develop an explanation for the rise of the British Empire.  As you do so, 
remember that some commentators—both at the time and since—described the British 
Empire as having been “accidental,” done in a fit of “absentmindedness.”  Do you agree 
with them or was the process of creating an empire more engrained in the Victorian 
psyche than that? 

 
FINAL: Critics have held various views of the British Empire almost from its inception. 
In more recent years, most historians were deeply critical (with a few exceptions).  How 
should we assess the British Empire and its legacy?  Was its decline inevitable, a logical 
product of the vary issues that lead so many to be critical?  Or, alternatively, should we 
view the end of the empire as a marker of its success?   

These exams, as is true of virtually every written assignment in my history courses, will be 
graded according to the following criteria: 
 

1) Clear, correct prose.  In other words, carefully copyedit your work! 
2) Obvious and defensible thesis. 
3) Logical essay structure that is made clear in the introduction and that is followed 

throughout the paper. 
4) Assiduous use of well-documented evidence to support your point. 
5) A thoughtful conclusion. 

 
Each exam will be worth 20% of your overall grade. 

 
ULTIMATE GOAL: As a result of this assignment, you will develop a deeper mastery of 
historical content while also practicing the art of historical argument and essay writing.   
 

 
RESEARCH PAPER 

 
Over the course of the semester you will engage in a research project of your own design that 
engages with some aspect of the British Empire. You will ultimately write an 8-10 page 
research paper that is double-spaced, uses 12-point Times New Roman font, and which has 
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1-inch margins.  You will also turn in two shorter papers and (if you want) an optional rough 
draft.  The following paragraphs explain what is required of you. 

STEP #1:  Begin by choosing a topic that interests you—the only limiting factors are that it 
must address some aspect of the British Empire (a particular colony or theme), it must be 
narrow enough that you can actually say something meaningful in 8-10 pages, and there must 
be adequate secondary source material available.  Feel free to speak with me if you would 
like some help deciding on a topic. 

STEP #2: Write a short 1-paragraph research statement explaining what your research 
question is and what you hope to learn.  This paper is due in class on Thursday, February 
21st.  Failure to complete this assignment will result in a 10% reduction of the grade 
achieved on your research paper. 

STEP #3: Generate a reading list for your project that contains at least ten possible sources 
(ultimately, you will probably not use all of the sources that you identify, but you need to 
develop a fairly comprehensive list to work from).  Your list may include scholarly articles 
or books.  Most websites are not acceptable and you MUST check with me if you think that a 
given site merits inclusion.  Your reading list is due in class on Thursday, March 7th.  
Failure to complete this assignment will result in a 10% reduction of the grade achieved on 
your research paper. 

STEP #4: If you would like feedback on your work, you may turn in a rough draft.  If you 
opt to hand in a draft, it must be turned in no later than Thursday, April 4th.   

STEP #5: Final papers are DUE in class on May 2nd.  

USE THE FOLLOWING FORMATTING AND CITATION GUIDELINES.  NO OTHER 
CITATION FORMAT IS ACCEPTABLE. 

1) USE FOOTNOTES to cite your sources.  Utilize the following form: 
 

a. Books: Eric G.E. Zuelow, Making Ireland Irish: Tourism and National Identity 
since the Irish Civil War (Syracuse: Syracuse University Press, 2009), [page 
number being referenced appears here]. 

 
b. Articles: Eric G.E. Zuelow, “ ‘Kilts versus Breeches’: The Royal Visit, Tourism, 

and Scottish National Memory,” Journeys: The International Journal of Travel 
and Travel Writing 7.2 (2006): pp. 33-53. See page [number being referenced]. 

 
c. Book Chapters: Eric G.E. Zuelow, “The Tourism Nexus: The Meanings of 

Tourism and Identity since the Irish Civil War,” in Mark McCarthy (ed.), 
Ireland’s Heritages: Critical Perspectives on Memory and Identity (Hampshire: 
Ashgate, 2005), pp. 189-213. See page [number being referenced]. 
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d. Subsequent references may use the short format style: Zuelow, Making 
Ireland Irish, p. 80; Zuelow, “Kilts versus Breeches,” pp. 35-36; or, Zuelow, “The 
Tourism Nexus,” p. 189. 

 
e. If you cite the same source in direct succession (with no other sources cited in 

between), you should write “Ibid.” + page number if different from the previous 
citation. 

 
Failing to use correct citation formatting will result in a 10-point grade reduction.  Failure 
to cite sources will result in a failing grade for the paper. 

 
2) Do not use websites unless explicitly approved by the professor.  The only exceptions to 

this rule are JSTOR, ProjectMUSE, ProQuest, and other full-text scholarly databases. 
 

3) Footnotes should appear sequentially.  Thus, your notes will start with 1 and go from 
there.  Historians do not use the citation style whereby a #1 refers to a particular source 
throughout a paper and is therefore used again and again.  Microsoft Word will 
automatically number your footnotes if you use “Insert/Footnote.”  If you do not try to 
work around this feature you should be golden. 

 
4) Use 1-inch margins and 12-point Times New Roman Font.   

 
5) Include a title page that includes name, paper title, etc.  This page will not be considered 

part of the 8 to 10-page requirement. 
 

This paper is worth 20% of your overall grade. 
 

ULTIMATE GOAL: As a result of this assignment, you will improve your research, writing, 
and critical thinking skills while at the same time gaining a better understanding of the 
nature of historical scholarship. Naturally, you will also develop an extensive understanding 
of the topic that you explore in your paper. Research and writing represents the very heart of 
what historians do. 
 

 
PARTICIPATION/ATTENDANCE 

 
As noted several times above, this is a READING seminar and it is based on critical 
discussion of the assigned texts.  Your attendance, participation, and on-time completion of 
reading assignments are essential to the success of this course.  You cannot learn, nor can 
you contribute to the group’s success, if you are absent or if you have not done the required 
reading.  Taking part is a basic requirement of this course and I expect you to actively 
participate. 
 

Participation is worth 20% of your overall grade. 
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ULTIMATE GOAL: As a result of this assignment, you will improve your critical thinking 
and oral communication skills, while deepening your understanding of historiography, 
historical thought, and British imperial history during the nineteenth century. 
 

EXTRA CREDIT 
 

There will be several opportunities to earn extra credit during the course of the semester.    
You will receive one extra credit point (added to your final overall grade) for attending the 
following presentations/performances and for writing a short response paper (1-2 pages): 
 
February 3, 2013, 3-4:30pm (Biddeford City Theatre) 

Georges Bizet’s Carmen 
 

February 11, 2013, 6-7:30pm (WCHP Lecture Hall, Portland Campus) 
Ann Kibbie, “On the Brink of the Grave: Early Stories of Blood Transfusion” 

 
February 21, 2013, Noon-1pm (St. Francis Room) 

Ryan Moore, “Rhythm, Noise, and the City: Music and Social Change”  
 

March 25, 2013, 6-7:30pm (WCHP Lecture Hall, Portland Campus) 
Carl J. Richard, “Greeks and Romans Bearing Gifts: How the Ancients Inspired the 

Founding Fathers 
 

April 24, 2013: TBA (St. Francis Room) 
Poetry by Irish poet Eamonn Wall 

 
April 29, 2013, 6-7:30pm (WCHP Lecture Hall, Portland Campus) 

Jonathan Israel, “Radical Enlightenment and the Making of the French Revolution (1750-
1800) 

 
 

OTHER POLICIES 
 

LATE ASSIGNMENTS 
 

• All papers must be handed in on the day that they are due.  This must be 
done IN CLASS.  No late papers will be accepted. 

• Papers will not be accepted electronically unless otherwise specified. 
 

Having said this, if an unforeseen and serious problem arises, please contact me and we 
will work something out. Please be prepared to provide a doctor’s note, obituary, or other 
paperwork as needed. 
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CELL PHONES AND OTHER ELECTRONICS 
 

Cellular phones, MP3 players, and other electronic devices (excluding laptops) are 
distracting to others and are therefore not acceptable in the classroom.  TURN OFF 
YOUR PHONES WHEN YOU ENTER THE CLASSROOM.   
 
Students seen texting will receive NO CREDIT for attending the class session in 
question.  There will be no warnings; you will simply lose points and your participation 
grade will evaporate into whatever cellular network you subscribe to.   
 
If you would like to take notes on a laptop, please feel free to do so. This said, any 
student seen using their computer for tasks unrelated to this course will be asked to leave 
and will not be permitted to use a computer during subsequent class meetings. 

 
DISABILITY ACCOMMODATIONS 
 

Students who require special accommodations for any disability should provide the 
professor with relevant documentation from the Disability Services Office (DSO) at the 
start of the semester.  Every effort will be made to provide these students with additional 
time for exams, special testing facilities, or any other assistance prescribed by the DSO.   

 
WEATHER/SNOW DAYS/FLU 
 

To paraphrase a popular saying/bumper sticker: “Snow Happens.”  Should we miss a day 
because of snow or other weather problems, we will adjust the schedule as we go.  In 
some cases, it may be necessary to cancel or postpone scheduled activities.  
 
Should the already bad flu season take a significant turn for the worse and classes be 
cancelled, watch your email.  UNE maintains a policy of shifting to online instruction in 
cases of severe pandemic.  In such a case, we will attempt to carry-on with our course 
work in cyberspace.  Far from ideal, but “better than the alternative” as they say. 

 
WIKIPEDIA AND OTHER ONLINE RESOURCES 
 

Wikipedia and a large number of other online resources are not acceptable scholarly 
secondary sources.  Do not use them (unless expressly told to do so) in this or any other 
college-level course.   
 
There are acceptable online resources such as those providing peer-reviewed journal 
articles: JSTOR, ProjectMUSE, ProQuest, etc.  Consult with the professor to verify 
that any online source you are planning to use is acceptable. 

 
PLAGIARISM & OTHER DISHONESTY 
 

Plagiarism represents serious academic misconduct.  As per UNE guidelines, 
students who steal the words or ideas of another party will be referred to the chair 
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of the Department of History and Philosophy for disciplinary action.   

The University of New England defines plagiarism as: 

a. The use, by paraphrase or direct quotation, of the published or unpublished work of 
another person without full and clear acknowledgement; or 

b. The unacknowledged use of materials prepared by another person or agency engaged 
in the selling of term papers or other academic materials.  

        —Student Handbook, pp. 33-34 

You can learn much more by consulting the following:  

http://www.une.edu/library/resguide/default.asp 

If you have any questions about how to properly cite sources, please contact me.   
 
Anybody caught cheating on an in-class exam will receive an automatic failing grade for 
that exam and will be directed to the chair of the Department of History and Philosophy 
(and subsequently to the dean) for further disciplinary action. 
 

 
OVERALL COURSE GRADE 

 
It is very important to understand how your grade will be assessed in this class, as well as 
what the various grades actually mean.  In essence, letter grades are used as shorthand for 
the level of proficiency achieved in the classroom.  The following criteria are in effect: 

 
A: Student demonstrated a level of knowledge (writing, content, etc.) relevant to 

the course that goes considerably beyond what is expected.  
 
B: Student demonstrated a level of knowledge of material relevant to the course 

that is beyond basic expectations.   
 
C: Student demonstrated an acceptable level of knowledge that is in line with 

course expectations.   
 
D: Student knowledge barely meets expectations and the student will likely face 

significant difficulty in more advanced history courses. 
 
F: Student has not learned or demonstrated enough mastery of material to receive 

a passing grade. 
 



 

These criteria are not intended to be off-putting, but merely to make clear that simply 
showing up for class, doing assignments, and talking occasionally generally earns a “C” 
or a “D”—not an “A” or “B,” both of which denote a student who exceeded the basic 
expectations outlined in this syllabus.   

 
The basic grade breakdown is as follows: 

 
Participation: 20% 
Oral presentation #1: 10%  
Oral Presentation #2: 10% 
Mid-Term Exam: 20% 
Final Exam: 20% 
Research Paper: 20% 

 
The following grading scale is in effect: 
 

A+   =     97-100 
A  =   93-96  
A-  =   90-92 
B+ =   87-89 
B  =   83-86 
B-  =   80-82 
C+ =   77-79 
C  =   73-76 
C-  =   70-72 
D  =   60-69 
F  =   59 and below 

 

 

 

THURSDAY, JAN. 17, 2013: INTRODUCTIONS AND THE MERITS OF EMPIRE 
 
Today we will spend the first half of our class getting to know one another.  After a short 
break, we will devote our efforts toward a discussion of the merits of empire.  Can anything 
positive be said about the British Empire?  Should historians even ask this question? 
 

First Half: Introductions 
Second Half: Merits of Empire? 

Required Reading:  
Niall Ferguson, Empire: The Rise and Demise of the British World Order and the 

Lessons for Global Power (New York: Basic Books, 2003), pp. ix-xxvi & 
303-317 

 

C O U R S E  S C H E D U L E  



 

UNIT I:  THE BRITISH EMPIRE: RISE AND RULE 
 

THURSDAY, JAN. 24, 2013: ENGINES OF CHANGE AND THE RISE OF EMPIRE 
 

When Britain lost its conflict with the nascent United States of America, it seemed to 
many that the days of imperial greatest were already gone.  Nothing was further from the 
truth.  Even as the Thirteen Colonies slipped away, Britain strengthened its hold on India 
and began adding territory elsewhere.  As the world map turned gradually red, Great 
Britain industrialized—the first country in the world to do so.  Today we will explore the 
launch of Britain’s nineteenth century empire, engaging with two separate arguments that 
seek to explain what took place. 

First Half: Queen Victoria’s Empire: Engines of Change (Episode I) 
 
Second Half: Discussion of Queen Victoria’s Empire and of Brendon 

Required Reading:  
Piers Brendon, The Decline and Fall of the British Empire, 1781-1997 

(New York: Vintage, 2007), xv-96 
 

 
THURSDAY, JAN. 31, 2012: THE MORALITY OF EMPIRE 

 

As we discussed on our first day, there are not very many apologists for empire these 
days.  The reason is not far to see: Britons did some very nasty things in the name of 
empire, even as they often believed themselves to be at the pinnacle of moral rectitude.  
Today we will talk about the continued expansion of the empire, about what they did in 
the name of Britain, and about the two divergent narratives offered in Queen Victoria’s 
Empire versus that in Brendon’s Decline and Fall. 

First Half: Queen Victoria’s Empire: The Moral Crusade (Episode II) 
 
Second Half: Discussion of Queen Victoria’s Empire and of Brendon 

Required Reading:  
Brendon, Decline and Fall, 97-218 
 

 
THURSDAY, FEBRUARY 7, 2013: WHAT IS EMPIRE? 

 
During the first half of our class we will continue our discussion of Brendon’s Decline 
and Fall, looking at events in Africa, India, and the White Dominions, as well as the war 
that would ultimately spell the beginning of the end of the British Empire.  During the 
second half of our class, we will begin a consideration of just exactly what the British 
Empire actually was.   

 



 

First Half: Discussion of Brendon 
Required Reading: 

Brendon, Decline and Fall, 219-293 
 
Second Half: What is Empire? 

Required Reading:  
Andrew S. Thompson, “The Language of Imperialism and the Meanings of 

Empire: Imperial Discourse in British Politics, 1895-1914,” Journal of 
British Studies 36/2, Twentieth-Century British Studies (Apr., 1997): 147-
177 

 
 

THURSDAY, FEBRUARY 14, 2013: FORMAL, INFORMAL, FREE TRADE 
 

Today we will continue our discussion of the nature of empire, paying particular attention 
to a heated debate about the place of “free trade” in the story of the British Empire.  The 
notion of “formal” versus “informal” empire is a cornerstone of the free trade discussion, 
so we will spend the second half of today’s class looking at informal empire in Latin 
America and in the areas surrounding British India. 

First Half: Debating the “Imperialism of Free Trade” 
Required Reading:  

John Gallagher and Ronald Robinson, “The Imperialism of Free Trade,” 
Economic History Review 6/1 (1953): 1-15 

 
D.C.M. Platt, “Objections to an ‘Imperialism of Free Trade,’ 1830-60, 

Economic History Review, New Series, 26/1 (1973): 77-91 
 
Second Half: The Formality of Empire 

Required Reading:  
Winn, “British Informal Empire in Uruguay in the Nineteenth Century,” Past 

and Present 73 (Nov., 1976): 100-126 
 
James Onley, “The Raj Reconsidered: British India’s Informal Empire and 

Spheres of Influence in Asia and Africa,” Asian Affairs 40/1 (Mar., 2009): 
44-62 

 
 

THURSDAY, FEBRUARY 21, 2013: ATTITUDES AND VALUES 
 

Today we will touch on the very interesting issue of colonizer/colonized attitudes, then 
we will look briefly at a fierce debate over whether the empire was worth the money that 
it cost. 

First Half: Colonial Attitudes 



 

Required Reading:  
Thomas R. Metcalf, Ideologies of the Raj (Cambridge: Cambridge University 

Press, 1995), 66-112 
 
Second Half: Worth It? 

Required Reading:  
Patrick K. O’Brien, “The Costs and Benefits of British Imperialism, 1846-

1914,” Past and Present 120 (Aug., 1988): 163-200 
 
Paul Kennedy, “The Costs and Benefits of British Imperialism, 1846-1914,” 

Past and Present 125 (Nov., 1989): 186-192 
 

 
THURSDAY, FEBRUARY 28, 2013: FROM AN INDIAN PERSPECTIVE: THE RISING (MOVIE) 

 
The Rising (2005) was controversial when it was released.  For nationalists, it was not 
nationalist enough.  For others it celebrated a man who was perhaps not the most central 
character in the story of the First War for Independence/Indian Mutiny.  Today we will 
watch the film, setting ourselves up for a discussion of the movie. 
 

First Half: The Rising: Ballad of Mangal Pandey (Movie) 
Second Half: The Rising: Ballad of Mangal Pandey (Movie) 

Required Reading:  
Alex von Tunzelmann, “The Rising – Ballad of Mangal Pandey with added 

dance sequences,” Guardian, 29 Jan. 2009 
 

 
THURSDAY, MARCH 7, 2013: RHODES OF AFRICA (MOVIE) + DISCUSSION 
 

It should be abundantly clear by this point that the British Empire inspires strong 
feelings.  We will start the class by watching a second film about the empire, Rhodes of 
Africa (1936).  This movie paints a very different picture than was apparent in The 
Rising.   

As soon as the movie is over we will launch into a discussion of both films.  What do 
they say about empire and/or about the memory of empire?  Do they offer us clues about 
how the colonizers and the colonized saw things?  What other things might these movies 
teach us?   

As we talk about the films, we should also reflect back over Unit I, asking ourselves what 
we think about the rise of Britain to global dominance and of that country’s rule. 

First Half: Rhodes of Africa (Movie)  
Second Half: Movie Discussion 

  



 

Required Reading:  
No assigned reading, however you should be working diligently on the 

reading for next week. 
 

 
 

UNIT II: INTO THE SETTING SUN 
THURSDAY, MARCH 14, 2013: END GAME, PART I  

 
Following World War I (and perhaps even slightly before), the British Empire started into 
terminal decline.  Today we will begin our discussion of the decline and fall of the 
greatest empire in world history, first by watching part one of a three part series about the 
topic, then with a discussion of both the program and of Brendon. 

 
First Half: The Fall of the British Empire (Episode I) 
Second Half: Discussion of Fall and of Brendon 

Required Reading: 
Brendon, Decline and Fall, pp. 294-420 

 
TAKE HOME MID-TERM EXAM DUE 

 
 
 

SPRING BREAK (No Classes) 
March 16 – March 24 

 
 

 
THURSDAY, MARCH 28, 2013: END GAME, PARTS II & III (VIDEO) 
 

I will be in Austin, Texas for the Annual British Scholar Conference during this class 
meeting.  A proxy will be on hand to show parts II and III of The Fall of the British 
Empire.  Be sure to take careful notes so that you will be prepared to discuss both parts of 
this video next week.  You should also be sure to finish reading Brendon for next week. 
 

First Half: The Fall of the British Empire (Episode II) 
 
Second Half: The Fall of the British Empire (Episode III) 

Required Reading:  
Brendon, Decline and Fall, pp. 421-550 



 

THURSDAY, APRIL 4, 2013: END OF EMPIRE IN FILM AND PROSE 
 

Today we will talk about the video that you watched last week as well as about the final 
200+ pages of Brendon’s Decline and Fall of the British Empire. 
 

First Half: Discussion of Fall and of Brendon 
Required Reading:  

Brendon, Decline and Fall, pp. 421-550 
 
Second Half: Discussion of Fall and of Brendon 

Required Reading:  
Brendon, Decline and Fall, pp. 551-662 
 

 
THURSDAY, APRIL 11, 2013: BALFOUR DECLARATION AND BEGINNING OF THE END 

 

Today we will explore the mysteries of the Balfour Declaration, the statement that Britain 
would assist in the formation of a Jewish state in Palestine, and then we will look at the 
way in which Britain recast its relationship to the larger world. 

First Half: The Balfour Declaration and the Promise of a Jewish State 
Required Reading 

Mark Levene, “The Balfour Declaration: A Case of Mistaken Identity,” 
English Historical Review 107/422 (Jan., 1992): 54-77 

 
Mayir Verete, “The Balfour Declaration and Its Makers,” Middle Eastern 

Studies 6/1 (Jan., 1970): 48-76 
 

Second Half: The Imperialism of Decolonization 
Required Reading:  

Wm. Roger Louis and Ronald Robinson, “The Imperialism of 
Decolonization,” Journal of Imperial and Commonwealth History 22/3 
(1994): 462-511 

 
 

THURSDAY, APRIL 18, 2013: DECOLONIZING THE EMPIRE 
 

Our task today is to look at some of the ways in which Britain pursued decolonization in 
the years after World War II.  What did they do, why did they do it, and did it work? 

First Half: After 1945 
  



 

Required Reading 
John Darwin, “British Decolonization since 1945: A Pattern or a Puzzle,” 

Journal of Imperial and Commonwealth History Special Issue: 
Perspectives on Imperialism and Decolonization 12/2 (1984): 187-209 

 
W.H. Morris-Jones, “Thirty-six Years Later: The Mixed Legacies of 

Mountbatten’s Transfer of Power,” International Affairs 59/4 (Autumn, 
1983): 621-628 

 
Second Half: Plans and Debates 

Required Reading:  
John W. Cell, “On The Eve of Decolonization: The Colonial Office’s Plans 

for the Transfer of Power in Africa, 1947,” Journal of Imperial and 
Commonwealth History 8/3 (May, 1980): 235-257 

 
S.J. Ball, “Banquo’s Ghost: Lord Salisbury, Harold Macmillan, and the High 

Politics of Decolonization, 1957-1963,” Twentieth Century British History 
16/1 (2005): 74-102 

 
THURSDAY, APRIL 25, 2013: GANDHI (MOVIE) 
 

Today we will watch Gandhi (1982), perhaps the most famous and popular film about the 
decline and fall of the British Empire.  Take particular note of when this film was made.  
How does it reflect the time in which it was filmed? 

First Half: Gandhi (Movie) 
Second Half: Gandhi (Movie) 

Required Reading:  
No assigned reading.  You should be working on your final paper and 

preparing for your final take-home examination. 
 
 

THURSDAY, MAY 2, 2013: GANDHI (MOVIE) AND FINAL THOUGHTS 
 

Gandhi is a long film, so we will devote the first half-hour of our class to finishing the 
movie.  After that we will utilize the remainder of the class for a thorough consideration 
of the movie and of our final thoughts about the fall of the British Empire. 

First Half: Gandhi (Movie) 
Second Half: Movie Discussion and Final Thoughts 

Required Reading: No required reading.   
 

RESEARCH PAPER DUE IN CLASS 
The final exam is due by 3pm on day of our scheduled final. 


